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Abstract: Teaching adults can be very challenging, but also very rewarding. Most teachers would agree that the 
benefits derived from a successful adult education program in agriculture far outweigh the costs. In addition to the 
direct benefits to adult participants, the teacher, the school, the community, and the secondary program also benefit 
from a quality adult education program in agriculture. Adults in agriculture use a number of sources to gain new 
information that can be used to help them solve problems. Persons employed in agriculture utilize newspapers, 
magazines, newsletters, radio, television, government publications, internet, and meetings to gather information 
which can be directly utilized in their business activities. In many communities, the agriculture teacher is the 
primary source of agricultural information. 
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Introduction: 

Adult illiteracy is like a disease that infects 
virtually every dimension of Kentucky life. Adult 
illiteracy saps the energy and capability of Kentucky’s 
people and its economy. Adult illiteracy feeds the 
state’s unemployment, its welfare rolls, and the 
correctional institutions. Adult illiteracy severely 
hinders the life chances of young children, undermines 
school reform, and limits the opportunities for 
postsecondary education. 

To be successful, the Commonwealth’s strategies 
must energize and gain the commitment of all the 
state’s political, education, business, and civic leaders. 
No strategy will succeed unless it engages leaders in 
each community and county to identify needs and 
develop programs and services appropriate to the 
community’s unique circumstances. The most serious 
challenge will be to motivate low-skilled, under-
educated adults within the working age population to 
seek further education. Simply expanding the number 
of providers and programs will not necessarily 
increase demand from the populations and 
communities where the needs are greatest. Deepseated 
social, economic and cultural barriers—many dating 
back generations—lead people to undervalue 
education. In addition, in many counties it is difficult 
for people to see a direct relationship between better 
education and better-paying jobs. Either there are no 
jobs available or many existing employers do little to 
emphasize the connection between better education 
and the possibilities for getting a job, keeping a job, or 
earning a higher wage. For many, getting more 
education and earning a high school diploma or a 
college degree has little positive meaning. 

Only the negative consequences are obvious: 
getting more education often means leaving one’s 

family and community for jobs and opportunities for 
advancement somewhere else. The future of Kentucky 
depends on uplifting the quality of life and economy of 
all of Kentucky. The social and economic costs of 
neglect of large parts of the state will drag down the 
rest of the state and seriously hinder its capacity to 
compete in the global economy. 

Much like strategies to curb epidemic, strategies 
to reduce illiteracy and raise the educational 
attainment of Kentucky’s population must include 
both short-term efforts to face the immediate crises as 
well as long-term strategies to get at the underlying 
causes. Short-term crises include the imperative to 
keep helping welfare clients make the transition from 
welfare to work within the constraints of federal and 
state mandates and the need to train workers for 
immediate employer demands. Long-term prevention 
must address the underlying, persistent problems of 
the state’s economic structure as well as the low 
awareness--if not appreciation--among segments of the 
population of the vital connection among education, 
employment, and improved standards of living. 

The field of adult education and literacy is 
plagued by confusion about definitions. Over the years 
definitions have evolved from provisions in federal 
law and initiatives of groups advocating particular 
methodologies or the needs of specific adult 
populations. The result is that definitions tend to 
merge statements about the goals to be achieved (e.g., 
improving the literacy of a particular population) with 
a particular means (e.g., adult basic education) to 
achieve the goal. 

adult who is able to recognize their needs. He is 
who knows what will. Refers to individual adults in 
their lives cross and understand their responsibilities 
and has accepted the role is social. Adult learners are 
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often those that distinguish each other and have many 
different targets at the same time and will follow a 
common challenge to fulfill the goals of building self 
motivation vectors as educational materials to learn 
and use the forge. 

Several definitions of adult education has been 
done  Community 

 Adult Education is ain the following 
examples are given of them.  conscious effort by 
public institutions or voluntary organizations to 
promote community awareness comes action. 

 adult education teaching is typically specific 
age group above the legal age limits as formal and 
informal, voluntary and at different levels of time, 
place 

 Adult Education is a process in which people 
whoand education is presented.  somehow been cut 
course they consciously to change or advance their 
skills in information and do organized activities. 

 Adult education includes all formal and 
informal training and volunteer after school, which 
by experienced educators and aware of the system. 

 
Educational materials on adult education with 

daily life, needs, goals, aspirations and past 
experiences of adults and their relationship helps to 
results learned in life and career are used. 
Classification of Adult Education 

1. reading and writing literacy level 
2. Technical and professional education, people 

are ready for work 
3. in the field of health, behavior and health in 

the family 
4. tutorials political, social, religious. Operating 

political social goals 
5. to satisfy emotional needs and entertainment, 

like art, literature and the like 
Adult education goals: 

a) Literacy goals: 
a. To provide primary education and to 

allow other adults to learn skills during childhood and 
youth have been deprived of them. 

b. Increase the ability and skills for 
adults over the executive government and community 
programs. 

c. Preparation of programs and classes 
that form the adult intellectual development is 
dedicated to the goal, get a job or degree is better. 

d. Increased confidence in adults, 
through increased awareness and knowledge. 

e. raising awareness of adult interest to 
participate in decision-making 

f. to raise awareness of citizens rights, 
their duties and responsibilities 

g. Adults develop abilities to solve 
problems of personal and social 

h. to inform adults the skills and 
talents. 

i. Spread knowledge about their 
heritage 

b) vocational training objectives: 
1. Adults equip the skills necessary for 

subsistence. 
2. To provide staffing to promote industry 

and economy, the third 
3. the elimination of class differences and 

achieve social equality 
4. Training of workers with their 

employment conditions and industrial variables are     
consistent. 
Definition of Andragogy 

term andragogy (the teaching of adults as 
opposed to pedagogy, the teaching of children) and 
questions whether it should relate more to a type of 
learner rather than the age of the learner. The blogger 
is Gwen. She describes her blog as "a reflection on the 
educational process by teachers working to transform 
their work into a more learner-centered, evidence-
based, andragogical affair. 

Gwen suggests that the transition in a student 
from needing to be spoon-fed learning to a more 
independent state of seeking sometimes happens as 
early as middle school, while some adults in graduate 
school are still asking, "Is this on the test?" 

The question is an excellent one and Gwen does a 
great job of putting it forth. In her examination of the 
word and its meaning, she puts responsibility on both 
the student and the teacher. The word andragogy then 
becomes a fluid term referring to that developmental 
point at which an individual student becomes able and 
interested in accepting responsibility for his or her 
own learning. The teacher's responsibility is to 
recognize when that has happened and respond 
accordingly, getting out of the student's way and 
providing the support needed for their individual 
pursuit. 
Adult Education 

adult education in the local agricultural education 
program is an essential component of the "total" 
program. Offering adult education programs helps to 
keep farmers and agribusiness employees better 
informed of current trends and provides them with 
opportunities to learn new skills and improve existing 
ones. 

Successful adult education programs develop and 
utilize an Agricultural Education Program Advisory 
Committee to assess the informational needs of adults 
in the community. Agriculture teachers should utilize 
the expertise and communications link, which an 
effective advisory committee provides. Specifically, 
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the advisory committee should be asked to provide 
advice regarding planning, conducting, and evaluating 
the adult education program in agriculture. 

Adult education programs in agriculture should 
emphasize practical application of the information 
presented. Topics and information included in adult 
programs should be provided which fulfills needs of 
the local community. Providing information which 
cannot be applied to solve a local problem or address a 
local issue will generally be viewed as frivolous and 
over time will result in decreased interest (i.e. 
participation) in the adult education program. 

The role of the agriculture teacher should be as a 
facilitator of the learning process. Most adults reject 
the traditional teacher-student relationship, which is 
necessary to maintain in secondary programs. 
Teachers should be encouraged to view themselves as 
partners with adult participants in the learning process. 
The democratic philosophy of shared responsibility for 
planning, conducting, and evaluating adult education 
programs distinguishes adult education from 
secondary education. 

A local plan for adult education in agriculture 
should consist of two major components. Namely, a 
broad statement of philosophy, goals, and objectives of 
the local adult education program, and an annual 
calendar of program activities. 

Adult education in agriculture is important for 
continued community prosperity, growth, and 
improvement. 
Continuing Education: 

Continuing education is a broad term. In the most 
general sense, any time you return to a classroom of 
any kind to learn something new, you are continuing 
your education. As you can imagine, this encompasses 
everything from graduate degrees to listening to 
personal development CDs in your car. 
Common Types of Continuing Education: 

1. Earning a GED, the equivalent of a high 
school diploma 

2. Post-secondary degrees such as a bachelor’s, 
or graduate degrees such as a master’s or doctorate 

3. Professional certification 
4. On-the-job training 
5. English as a second language 
6. Personal development 
1. The methods involved in achieving 

continuing education are just as diverse. Your school 
can be a traditional classroom or a conference center 
near a beach. You might start before dawn or study 
after a day of work. Programs can take months, even 
years, to complete, or last just a few hours. Your job 
can depend on completion, and sometimes, your 
happiness. Continuous learning, no matter how old 
you are, has clear benefits, from finding and keeping 
the job of your dreams to remaining fully engaged in 

life in your later years. It’s never too late. So what is it 
you want to learn or achieve? Have you been meaning 
to go back to school to earn your GED? Your 
bachelor’s degree? Is your professional 
 
Conclusion: 

Incentives aimed at providing content that 
audiences are produced primarily to attract different 
groups of adults interested in design, so that their 
participation in learning programs are encouraged. 
Motivational training materials for learners and have 
great importance even in support of successful 
applications over learners, planners and executors for 
educational programs is important. 

Material often set different types of materials and 
educational content in books and pamphlets, books, 
training guides, trainers, equipment auxiliary audio, 
visual and material are included such that during actual 
teaching sessions, are used in the transmission and 
content but also to achieve the goals of making 
education programs are important. 

Additional material for the next stage of learning 
often means to be expected when developing your 
learning skills Learners to increase awareness and 
enjoyment of reading and studying to operate. 

To improve the quality of life, learning materials 
should reinforce the skills they acquired previous. This 
material should have access to information and 
provide new technology. should also have to make 
learning more fun. Additional materials should provide 
opportunities for literacy skills to read and to 
strengthen their cognitive awareness. 

Track materials (continued) which increased 
literacy skills and knowledge gained is also effective 
in enriching learning environment for learners are 
important. Participatory materials to ensure the 
participation of learners in the learning process and 
codification are included out of class activities, 
dialogue, role playing, etc. 

Learning activities such as activities outside the 
classroom, dialogue, role playing and ... Another type 
of content is presented. Duties are placed on the 
learner, a resource for developing knowledge, skills 
and insights he considered. 

Curriculum content only from the training 
provided to learners or not, but put together their 
learning through activities that can inform or does, 
skills and attitude to achieve. In this case, apart from 
learning that the assays taught learners directly to 
sustainable and effective learning occurs in his. 

Another way of providing content that is 
educational activities outside the learning environment 
possible for learning more and better enables adult 
learners. For example, hits, field trip experiences for 
learners or transfer is provided, develop knowledge, 
insight and skills they will. 
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Some research findings that can be a learning 
process for the Guidelines for training operations are 
applied, is given below: 

1- - Preparation for adults to learn how much he 
depends on previous learning. Knowledge that has 
accumulated because of an ability to absorb new 
information more person is. Past educational 
experience features a diverse group of adult learners, 
the starting point of any activity on the diversity 
training is emphasized. 

2- Positive reinforcement (reward) learning to 
reinforce the negative (punishment) is more effective. 
Many adults because of negative experiences at the 
beginning of schooling, are weak and afraid. Feeling 
of success in adult learning for continuous learning 
and adult participation is essential. 

3- To maximize learning, information must be 
provided an organized manner. Entries can be simple 
or complex can be arranged around related concepts 
are organized. Starting point for organizing content 
knowledge for adults and adults is linked to past 
experiences 

4- Learning, especially regarding skills 
development, will be added frequently. 

5 - Duties and meaningful content than 
meaningless subjects are learned more easily and are 
later forgotten. This issue, especially for older adult 
learners is true. Challenges of adult learning 
facilitators by the way that content was significantly 
associated with the experiences and needs of learners 
is. 
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