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Abstract: The use of technology in language teach ing and learning is an interesting issue 
for  a ll  teacher s and practit ioner s in the field. The importance of this i ssue is r eflected in the 
large amount of the li terature concerned with technology in language classrooms.In this paper , 
we are going to highlight some of the basic ideas discussed in rela tion to technology and i ts 
implementat ions in language learning and teaching. Butler -Pascoe and Wiburg (2003), 
Schwartz and Beichner (1999), Warschauer and Meski ll (2000) among others are the most 
in format ive r eferences about the use of ICT in language teaching and learning.  
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Introduction 

The development of theor ies and 
practices of second language learning and 
the evolution  in technology have  paral leled 
and completed each other . In other   
words,the development of technology has a 
dir ect in fluence on education. In this 
r espect,  the international  Society for  
Technology in Education  (ISTE)issued a  set 
of fundamental standards concerning what 
teachers need to know and be able to 
dowith technology:  
A. Basic computer  technology operations 
and concepts. 
B.  Per sonal and professional  use of 
technology.  
C.Application of technology in instructions. 
(Thomas,  et -al .  1997) 

More than that,  Schwartz and 
Beinchner (1999) repor ted that curr iculum 
improvement  projects in the USA are 
favored and get more funds when they 
include technology elements. Namely,  since 
technology promotes autonomous learning, 
a student-centered approach to language 
teaching is better  appl ied by implemen ting 
ICT in the classroom. 

Now that  we have an idea  about 
what makes the use of technology in 
language classroom worth invest igation.  In 
the first section,  we are going to briefly 
state some historical background of 
technology in language classroom. 
Some history of ICT in language learning 
and teaching: 

Technology-Enhanced Language 
Learning is no novel ty. To begin with, 
Warschauer and Meski ll (2000) asserts that 

advocates of grammar translat ion method 
“rel ied on one of the most ubiquitous 
technologies in U.S. educat ion ”including 
the blackboard,  the overhead projector ,  and 
software programs which  supported the “ 
dr ill -and-practice” also r eferr ed to as 
"dri ll -and-ki ll ”.  In this period,  technology 
was not yet  appointed it s r elevant function 
as a means to enhance communicative 
competence of learner s. Again  according to 
Warschauer and Meski ll (2000), in the era 
of audio l ingualism “students were believed 
to learn best  through constant r epetit ion in 
the target language”; thus, audio labs were 
‘ the best  way’ to use technology in teaching 
languages.The 1980s and 1990s introduced 
a  radical  change in language teaching 
practicesand theor ies. The shift to 
communicat ive language teach ing changed 
the role of technology in the field. 
Warschauer and Meski ll (2000) describe 
four  major forms of technology as a tool  to 
enhance communicat ion in the classroom: 
1. Text-reconstruction softwares: these 
softwares a llow teacher s set up a number of 
texts where students are supposed to fil l-in 
gaps or  r eorganize mixed uptexts. 
2.Concordancing software: they are primary 
softwares as they help learners locate the 
usage of words, rather  than just defining 
them. 
3. Telecommunications and mult imedia 
simulation softwares: simulate an 
immersion or  a “linguist ic bath” 
environment; that i s,  learners live an 
exper ience wi th the target  language and 
culture fir st hand. 
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4. The Internet : this i s the most important 
form of technology which can be used ina 
myr iad of ways.  It i s a lso impor tant for  it 
keeps learner s busy even  outside thewalls 
of the classroom. 
Benefi ts of technology for learners 

In  the past,  teacher s used to complain 
about the di fficulties of setting up an 
a tmosphere which cater s for  the needs of 
learner s wi th their  various learning styles. 
Nowadays,  it i s due to technology that some 
learner s no longer feel marginalized in the 
classroom. In this r espect Butler -Pascoe 
and Wiburg (2003) assert  that  “mult imedia 
provides the multiple modal ities needed to 
meet the needs of students with different 
learning styles and strategies” (p.7). 

Simply put, the integration of 
technology in language classes tr iggered 
learner s’  sa tisfact ion and autonomy.  In 
most second language learning contexts, 
learner s’ exposure to L2 was limited to the 
classroom; this problem has been successfully solved 
with ICT for this latter provides longer exposure 
to L2. In the r ealm of ICT, learners are set 
into two categories. 

Techno-pros (students who have a good 
mastery of technology and cause it in their 
learning), and techno-pals (students with very limited 
skills in using technology as a learning tool).  The 
two categor ies cooperate wi th each other in 
sharing knowledge about  technology and 
language which in fact promotes studen ts-
studen ts interaction. Butler-Pascoe and 
Wiburg (2003) devoted a part of their  work 
to the description of twelve a ttr ibutes of a 
successful .  Technology Enhanced Language 
Learning Environment (TELLE) . It  i s 
impor tant to mention  the most interesting 
a ttr ibutes since they are over lapping. A 
successful  use of technology “(1) provides 
interaction, communicat ive activi ties,  and 
r eal  audience” .  A good technology 
generates learners’ interact ion not on ly 
among themselves but also wi th the 
material  used for  teaching. It  also introduces 
authentic audience which creates communication and 
develops learners’ communicative competence. It 
also “(2) supplies comprehensible input”. 

The integration of technology expends 
learner s’ experience wi th language as 
opposed to the limited experience offered in 
tradit ional  classrooms.  Moreover, 

 It  “(3) supports development of 
cogni tive abil ities” .  Using technology,  
learner s develop r esearch skil ls,  cr itical 

thinking,  and inquiry-based learning in a 
wa y that they become responsible for  their  
own  learning and check the validi ty of 
in format ion they r eceive in or  outside class. 

“(4) facili tates focused development of 
English language skil ls”. 

Since language skills ( li stening, 
r eading, speaking and wri ting) are the basis 
for  language learning, learners are supposed 
to have enough room for  a balanced 
practice of the four skill s in order  to be 
competent in L2. Technology as a 
per sonalized tool for  learning al lows 
learner s to have enough pract ice of the four 
skil ls.  “(5)  meets affect ive needs of 
studen ts”. This i s the most str iking aspect 
about  technology in language classes. It  i s 
taken for  granted that  computer s can never 
r eplace teacher s’ affect ive support for  
learner s. Yet , “ the sel f-esteem of second 
language learners is enhanced when […] 
they produce accurate,  attractive work 
using word processing and desktop 
publishing” (p18). 
Benefi ts of technology for teachers: 

The integration of ICT in language 
teaching and learning is also beneficial for  
teachers. According to Connelly and 
Clanandin (1988) technology helps teacher s 
become developer s of their  own  curriculum; 
thus, they can tai lor  assignments and 
instructions to sustain a  posit ive interaction 
to increase learner s’ interest and 
motivation. Ranging from tape-recorders to 
websi tes, technology helps teacher s develop 
a highly interactive class which is a value 
according to advocates of communicative 
language learning (CLT). Moreover , with 
the emergence of CLT (1960s), language 
teachers needed to adapt their  teaching 
styles and adopt new techniques to enhance 
learner s’ communicative competence. 
Consequent ly,  through the use of 
technology teachers gained access to 
communicat ive tasks that “(1) util ize 
in format ion gap […]; (2) a llow speaker 
autonomy […]; and (3) provide feedback 
from the interlocutor”  (p29). In addit ion to 
this, an effect ive exploitation of ICT al lows 
teachers to create real -world sett ings in the 
classroom which is a primordia l component 
for  the development of communicative 
competence. In chapter s 4 and 5, But ler-
Pascoe and Wiburg (2003) highlight the 
effect iveness of technology to suppor t the 
acquisi tion of language skills.  While using 
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technology,  i t becomes easier  for  teacher s 
to design listening passages, r eading texts, 
pronuncia tion activi ties,  and writ ing tasks. 
Assessment is a basic step in language learning and 
teaching. Sometimes it is descr ibed as a learning 
and teaching map via which learners get to 
know where they stand and teachers a lso 
become aware of their  teaching 
achievemen ts. Wilson and Davis (1994), 
Darling (1997), Chao (1999) and others 
suggest that tradi tional assessment in its 
standardized form is unfair as it limits students’ 
performances to small units of behavior s. 

In  general,  the purpose of this paper is 
to demonstrate the extent to which 
technology has a deep in fluence on 
language teaching and learning pract ices. 
As far  as assessment is concerned, i t i s 
impor tant to point out that technology helps 
teachers set up environments for  assessment 
that  “support  project-based and  product-
based learning. That  i s,  a learning that 
demonstra tes “what  students have learned 
and then to develop related rubr ics, 
checkl ists,  or  other  forms of a lternative 
assessmen ts for  evaluating student 
learning” (pp 219-220). 
Limitations of ICT in language teaching 
and learning: 

The computerized classroom is not the 
utopian environment for  language learning 
to take place. Skeele (1999), Harrington (1993), and 
Sharma (2009) see that there are r estr ictions 
concerning the implementation of  
technology in the classroom. Herbert and 
Nobel assured that “for the computer to bring about a 
revolution in higher education, its introduction must 
be accompanied by improvements in  our 
understanding of learning and teaching”. A number 
of teachers and students are resistant to change; thus, 
using technology in teaching and learning creates 
gaps among practi tioner s of language 
teaching and language learners.  Harrington 
(1993) in his turn supports the same idea by 
assuming that the use of technology in the 
classroom puts techno-pals a t a 
disadvantage. Among the r estr ictions of 
using technology in the classroom is the 
need for  the technical know-how; in a 
di fferent way,  teacher’s limi ted knowledge 

about  technology affects the effect iveness 
of their  teaching when they choose to use 
technology.  Other than that,  for  a good 
learning to take place, the affect ive support 
for  learner sis highly essent ial.  I t i s agreed 
that  technology in a ll i t s forms can never 
r eplace theteacher, that is to say, no one can deny 
the truth that the immediate mechanical feedback 
offered in word processing does not sa tisfy 
learner s’ curiosity as it mayhappen with 
teacher’s explanations and humanized 
feedback. 
Conclusions: 

As a conclusion, there are 
con trover sies about  the use of technology in 
language teaching and learning. Thusly,  the 
a im of this paper is to shed light on the 
di fferent arguments that  exist against  and 
for  the implementation of ICT as a 
component of the learning and teaching 
processes.  In crude terms,  using technology 
offer s learner s with the opportunity to 
en joy their  learning as i t also worsens the 
si tuation of techno-pals who feel  unwil ling 
to catch up with their  classmates. As a 
r esult,  con trover sies in this i ssue prompt a 
number of scholar s to invest igate it from 
different per spectives. 
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